
GE THEME COURSES 
Overview 
Courses that are accepted into the General Education (GE) Themes must meet two sets of Expected Learning 
Outcomes (ELOs): those common for all GE Themes and one set specific to the content of the Theme. This 
form begins with the criteria common to all themes and has expandable sections relating to each specific 
theme. 

A course may be accepted into more than one Theme if the ELOs for each theme are met. Courses seeing 
approval for multiple Themes will complete a submission document for each theme.  Courses seeking 
approval as a 4-credit, Integrative Practices course need to complete a similar submission form for the 
chosen practice.  It may be helpful to consult your Director of Undergraduate Studies or appropriate support 
staff person as you develop and submit your course.  .   

Please enter text in the boxes to describe how your class will meet the ELOs of the Theme to which it 
applies. Please use language that is clear and concise and that colleagues outside of your discipline will be 
able to follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the 
reviewers will also have that document Because this document will be used in the course review and 
approval process, you should be as specific as possible, listing concrete activities, specific theories, names of 
scholars, titles of textbooks etc.  

Accessibility 
If you have a disability and have trouble accessing this document or need to receive the document in another 
format, please reach out to Meg Daly at daly.66@osu.edu or call 614-247-8412. 

Course subject & number 

General Expectations of All Themes 

GOAL 1: Successful students will analyze an important topic or idea at a more advanced and 
in-depth level than the foundations. 

Please briefly identify the ways in which this course represents an advanced study of the focal theme.  
In this context, “advanced” refers to courses that are e.g., synthetic, rely on research or cutting-edge findings, 
or deeply engage with the subject matter, among other possibilities. (50-500 words) 



Course subject & number 

ELO 1.1 Engage in critical and logical thinking about the topic or idea of the theme. Please link this ELO 
to the course goals and topics and indicate specific activities/assignments through which it will be met. (50-700 words) 

ELO 1.2 Engage in an advanced, in-depth, scholarly exploration of the topic or idea of the theme. 
Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it will be 
met. (50-700 words) 



Course subject & number 

GOAL 2: Successful students will integrate approaches to the theme by making connections to 
out-of-classroom experiences with academic knowledge or across disciplines and/or to work 
they have done in previous classes and that they anticipate doing in future. 

ELO 2.1 Identify, describe, and synthesize approaches or experiences as they apply to the theme. Please 
link this ELO to the course goals and topics and indicate specific activities/assignments through which it will be met. 
(50-700 words) 

ELO 2.2 Demonstrate a developing sense of self as a learner through reflection, self-assessment, and 
creative work, building on prior experiences to respond to new and challenging contexts. Please link this 
ELO to the course goals and topics and indicate specific activities/assignments through which it will be met. (50-700 
words) 



Course subject & number 

Specific Expectations of Courses in Lived Environments 
GOAL 1: Successful students will explore a range of perspectives on the interactions and 
impacts between humans and one or more types of environment (e.g. agricultural, built, 
cultural, economic, intellectual, natural) in which humans live. 

ELO 1.1 Engage with the complexity and uncertainty of human-environment interactions. Please link 
this ELO to the course goals and topics and indicate specific activities/assignments through which it will be met. 
(50-700 words) 

ELO 1.2 Describe examples of human interaction with and impact on environmental change and 
transformation over time and across space. Please link this ELO to the course goals and topics and indicate 
specific activities/assignments through which it will be met. (50-700 words) 



Course subject & number 

GOAL 2: Successful students will analyze a variety of perceptions, representations and/or 
discourses about environments and humans within them.   

ELO 2.1 Analyze how humans’ interactions with their environments shape or have shaped attitudes, 
beliefs, values and behaviors. Please link this ELO to the course goals and topics and indicate specific activities/
assignments through which it will be met. (50-700 words) 

ELO 2.2 Describe how humans perceive and represent the environments with which they interact. 
Please link this ELO to the course goals and topics and indicate specific activities/assignments through which it will be 
met. (50-700 words) 



Course subject & number 

ELO 2.3 Analyze and critique conventions, theories, and ideologies that influence discourses around 
environments. Please link this ELO to the course goals and topics and indicate specific activities/assignments through 
which it will be met. (50-700 words) 


	Overview
	Accessibility

	General Expectations of All Themes
	GOAL 1: Successful students will analyze an important topic or idea at a more advanced and in-depth level than the foundations.
	GOAL 2: Successful students will integrate approaches to the theme by making connections to out-of-classroom experiences with academic knowledge or across disciplines and/or to work they have done in previous classes and that they anticipate doing in ...

	Specific Expectations of Courses in Lived Environments
	GOAL 2: Successful students will analyze a variety of perceptions, representations and/or discourses about environments and humans within them.


	22 Describe how humans perceive and represent the environments with which they interact Please link: There are three course goals that related to this ELO: 1) Students will examine how place, space, and belonging are constructed in literary texts and films from the Arabic-speaking region and its diasporas ; 2) Students will become attentive to how the aesthetic and discursive aspects of migration literature and film change across place, time, and other contextual markers; and 4) Students will develop an understanding of how literature and film have engaged with social and political issues in modern and contemporary Arab societies.  

In the class, much of the course materials engage with the question of how mobility and migration shape understandings of self and the world. For example, the novel Season of Migration to the North (1966) explores the transformation of two members of the colonial and postcolonial elite in Sudan and how their travels to London transformed their perspectives on their home and their place within it. Another novel, Hope and Other Dangerous Pursuits (2005) follows a group of characters who attempt to make the journey from Morocco to Spain on the irregular routes of human trafficking. Readers get to know the characters before, during, and after the journey and how each character experiences shifts in attitudes, beliefs, values, and behavior through this process.  

 
Assignments that support this ELO include discussion board questions and conversations that ask students to put contexts they have learned about in lectures and readings in conversation with literary and cinematic representations of landscapes. In addition to instructor lectures, we listen to presentations recorded by the “Refugee Hosts” project. In this project, Prof. Fiddian-Qasmieh and other members of the research team highlight the importance of paying attention to built and social environments as a way of countering the pronounced emphasis on individual narrative and testimony that we often see in both humanitarian and humanities-based fields. In class, we use this critique as a springboard into reading the meanings of landscape and environment in literature and film. Another example is our screening and discussion of the documentary Wild Relatives (2018), a documentary about a seedbank that was displaced from Syria to Lebanon that links agricultural and environmental crises to migration, humanitarianism, and novel ways of creating meaning (and growing food) in new environments.  

 
Students are asked to explore how the interaction with environments shapes ideas in the four written assignments that are form part of the Scaffolded Research and Writing Assignment, in in-class discussions, discussion board conversations, and in the final project.    
	Course subject  number: Arabic 3702
	How does this represent advanced study in this theme?: Arabic 3702 “Place, Space, and Migration in Arabic Literature and Film” explores how Arabic literature and film imagine individual and collective relationships with lived environments in contexts of migration. The course is comparative in nature. We engage with Arabic literature and film from the 1960s to the present and consider a variety of theoretical and disciplinary frameworks from literary criticism and human rights documents to social science writing that aim to theorize and make sense of individual and collective experiences of migration. As students gain familiarity with different theoretical frameworks, they are asked to use them to analyze film and literature and consider how each lens impacts their analysis. They are also encouraged to critically assess these frameworks and develop their own.  

This comparative approach prepares students for the research assignments in the course. These research projects are one of the reasons the course should be placed in the “themes” category, rather than “foundations.” The “Scholarship as Conversation” and “Ethics of Representation” assignment as well as the research option for the final project ask students to do research and writing that is advanced and in-depth.
	ELO 1: 
	1 Engage in critical and logical thinking about the topic or idea of the theme: 1) Students will examine how place, space, and belonging are constructed in literary texts and films from the Arabic-speaking region and its diasporas; 2) Students will become attentive to how the aesthetic and discursive aspects of migration literature and film change across place, time, and other contextual markers; 3) Students will develop basic skills for researching and writing about Arabic migration literature and film. They will also consider the ethical dimensions of how they write about migration; and 4) Students will develop an understanding of how literature and film have engaged with social and political issues in modern and contemporary Arab societies.  

These goals are supported by course assignments, including the Textual Evidence assignment, which is part of the larger Scaffolded Research and Writing Assignment (4 short papers that are worth a combined 40% of the course grade). This writing assignment asks students to develop an argument linked to the first novel that we read and find textual evidence to support and nuance their argument. In this assignment students are asked to ground arguments in evidence, a skill that is crucial for logical and critical thinking about literature and film.  

 
The majority of the course time is dedicated to critical and logical analysis of literary texts, films, and theoretical frameworks for understanding mobility and migration. A number of in-class activities also support the goal of engaging in critical and logical thinking. These include:  

 
Social annotation: In this activity, I upload a provocative short text or a theory text that students have already read individual to Google Drive. We spend 10-15 minutes collectively annotating the text (annotations can connect specific ideas in the text to previous class discussions, ask questions, question or nuance the ideas in the text) and responding to other students’ annotations. This activity supports the critical reading skills of making new connections and building on those other students are making. Rather than seeing the text as the final word on a topic, we use it as a starting point for further discussion and for generating new ideas.  

The discussion formats used in class have intentionally been chosen because of the way they structure critical inquiry. In the class, we draw on Eric E Voigt’s “The Art of Powerful Questions” to create questions that open up productive spaces of inquiry. Students consider how the scope, assumptions, and question word (how vs. why, for example) that we use to structure questions changes the inquiry born of it and collaboratively revise discussion questions.   

 

Finally, we use discussion formats such as Socratic dialogues, popcorn discussions, and jigsaw classrooms to structure critical conversations about course themes and materials.   
	2 Engage in an advanced, in-depth, scholarly exploration of the topic or idea of the theme: The first four course goals relate to this ELO:  

1) Students will examine how place, space, and belonging are constructed in literary texts and films from the Arabic-speaking region and its diasporas; 2) Students will become attentive to how the aesthetic and discursive aspects of migration literature and film change across place, time, and other contextual markers; 3) Students will develop basic skills for researching and writing about Arabic migration literature and film. They will also consider the ethical dimensions of how they write about migration; and 4) Students will develop an understanding of how literature and film have engaged with social and political issues in modern and contemporary Arab societies  

These goals are supported by different assignments, including the “Textual Evidence” assignment and the “Scholarship as Conversation” assignment, which asks students to put their own analysis of a novel or film in sustained conversation with a secondary source. In-class discussions and discussion board activities create further spaces where advanced, in-depth scholarly exploration of the course topics and themes takes place. These written and oral conversation formats along with instructor feedback create spaces for students to practice scholarly approaches to course topics.   

 
The course engages the topic of migration across different historical periods and ways of conceptualizing mobility, thus allowing for an in-depth exploration of the topic. 

	ELO 2: 
	1 Identify, describe, and synthesize approaches or experiences as they apply to the theme: There are three course goals related to this ELO. 2) Students will become attentive to how the aesthetic and discursive aspects of migration literature and film change across place, time, and other contextual markers; 4) Students will develop an understanding of how literature and film has engaged with social and political issues in modern and contemporary Arab societies; 5) Students will examine their own implicit and explicit beliefs about place, space, and belonging in a variety of contexts. Several assignments and activities support these goals. These include the drama-based pedagogy workshop where students activate their thinking about their own experiences with place, space, and belonging. This workshop takes place during the first week of class. Thus, from the very beginning, students are encouraged to connect course themes to out-of-classroom experiences, whether they be personal experiences or knowledge gained in other ways. Though nobody is forced to share their personal or familial experiences with mobility and migration with the class, students often do and these conversations are often quite rich. The Creative Writing assignment also encourages students to make connections between out-of-classroom experiences with academic knowledge.  

Although the class focuses on literature and film, it is highly attentive to historical, political, and social context as well as to other disciplinary perspectives. We engage with social science and human rights-based perspectives such as those presented in the “Refugee Hosts” project led by Elena Fiddian-Qasmieh and The International Organization for Migration. Furthermore, in the class we strive to understand the contexts of the literary works and films we are studying as much as possible. I include lectures and readings on topics such as the British colonial presence in Egypt and Sudan, the history of Palestinian displacement, irregular migration across the Mediterranean Sea, and new Arab diasporas.  
	2 Demonstrate a developing sense of self as a learner through reflection, self-assessment, and creative work, building on prior experiences to respond to new and challenging contexts: Two course goals are relevant to this ELO. 5) Students will examine their own implicit and explicit beliefs about place, space, and belonging in a variety of contexts; and 6) Students will engage with our classroom community in a manner that supports each individual’s learning process and dignity. Therse goals are supported by several assignments and practices, including the drama-based pedagogy workshop on place, space, and belonging, the Creative Writing assignment, and self-and course-assessment practices. Students fill out a welcome survey at the beginning of the course, where they are asked to detail the personal and academic experiences that brought them to the course. They fill out a midterm assessment where they reflect on how they are learning and to what extent the course is supporting their learning. (I often make adjustments to the course at this point in response to what I learn from the students). On the last day of the course, we reflect on how and what we have learned in the course as well as what we will bring to contexts outside of the classroom.  

Finally, the final project offers an opportunity for students to build on the scholarly conversations and instructor and peer feedback received in the course to explore a new context in more depth. I encourage students to draw on the tools they have developed in the course to analyze a new topic in a more in-depth manner. Students may choose between a research paper and a creative project for the final project. (In my experience, about half of students choose this option, creating everything from short films to embroideries, cookbooks, and poems). The creative option includes a required written reflection that connects the intent, process, and result of their work to course themes and topics. Since the class has engaged in both scholarly writing and creative work of various kinds during the semester, I feel confident that they have done in-depth scholarly writing and explored course themes creatively regardless of the option that they choose. Furthermore, they are typically well-versed in seeing the connections between scholarly analysis and creative and imaginative treatments of course topics at this point. The peer-review work and in-class presentations of final projects creates a space for self-reflection and for contributing to others’ ideas with the benefit of a shared base of knowledge.  
	3 Analyze and critique conventions, theories, and ideologies that influence discourses around environments: There are two course goals that meet this ELO: 3) Students will develop basic skills for researching and writing about Arabic migration literature and film. They will also consider the ethical dimensions writing about migration and 4) Students will develop an understanding of how literature and film have engaged with social and political issues in modern and contemporary Arab societies.   

 
One of the central issues engaged by Arabic migration literature and film is how cultural, geographical, and historical differences are theorized. The texts and films in the course engage with a range of discourses and ideologies that theorize self and other and the difference between lived environments: These include Orientalism, humanitarianism, and nationalism. In the course it is important for students to recognize the way that each of these ideologies poses a clear and binary difference between self and other, sometimes conceived of as east vs. West, colonizer vs. colonized, victim vs. savior, citizen vs. migrant. By recognizing these ideologies of difference, students can analyze how texts and films are responding to and critiquing them. This is an important starting point for being able to recognize, analyze, and critique such discourses of othering when they see them in other contexts.  


Assignments that support this ELO include the “Ethics of Representation” writing assignment, which asks students to consider how ideologies influence the way that irregular migrants are represented in the media and elsewhere and to formulate an ethics of representation that also takes into account thow literary works and film engage with ideologies of difference. Another example is our discussions of Orientalism (we look at Orientalist art together and learn about Orientalism and Occidentalism in both European and Arab travel writing) and analyze its role in Season of Migration to the North, Hope and Other Dangerous Pursuits, Wild Relatives, and elsewhere. Finally, we discuss different kinds of nationalisms in the class, including the optimistic postcolonial nationalism in 1950s-1960s Egypt and the Arab world and contemporary articulations of nationalism in Europe, which are often predicated on building borders to keep migrants out. An understanding of these various conventions, theories, and ideologies that influence discourses around environments are essential for most of the assignments and discussions of the course.  

	1: 
	1 Engage with the complexity and uncertainty of human-environment interactions: Migration entails movement from one environment to another (or others). Literary, cinematic, or scholarly perspectives on migration foreground the relationship between humans and their environment since in contexts of migration, the environment (built, cultural, natural, intellectual, etc.) is shifting, novel, or unfamiliar (and experienced through a wide range of emotions such as longing, nostalgia, trepidation, or serenity). In the class, we draw on geographer Yi-Fu Tuan’s notions of place and space to help theorize how human environments are perceived and experienced. All of the course learning goals support the process of engaging with the complexity and uncertainly of human-environment interactions:  


1) Students will examine how place, space, and belonging are constructed in literary texts and films from the Arabic-speaking region and its diasporas; 2) Students will become attentive to how the aesthetic and discursive aspects of migration literature and film change across place, time, and other contextual markers; 3) Students will develop basic skills for researching and writing about Arabic migration literature and film. They will also consider the ethical dimensions writing about migration; 4) Students will develop an understanding of how literature and film have engaged with social and political issues in modern and contemporary Arab societies; 5) Students will examine their own implicit and explicit beliefs about place, space, and belonging in a variety of contexts; and 6) Students will engage with our classroom community in a manner that supports each individual’s learning process and dignity. 

Assignments and practices that support this ELO include in-class discussions and discussion board assignments where students listen and respond to multiple perspectives on the same text, film, or topic. The ability to simultaneously see and validate multiple perspectives on one issue is key to seeing the complexity, uncertainty, and ever-evolving understandings of human-environment interactions in contexts of migration. The interdisciplinary nature of the course also highlights the variety of frameworks that one can use to understand human-environment interactions. Rather than invalidating each other, competing frameworks often add layered perspectives that gives a more complex view of reality. The “Ethics of Representation” written assignment asks students to consider the complex ethical issues involved in writing about irregular migration, a much-maligned yet widespread and important global phenomenon. In this assignment, students grapple with complexity and uncertainty, considering how to write in ways that make context, audience, and agency of those being represented matter.  
	2 Describe examples of human interaction with and impact on environmental change and transformation over time and across space: There are three main course goals that support this ELO: 1) Students will examine how place, space, and belonging are constructed in literary texts and films from the Arabic-speaking region and its diasporas; 2) Students will become attentive to how the aesthetic and discursive aspects of migration literature and film change across place, time, and other contextual markers; and 4)Students will develop an understanding of how literature and film has engaged with social and political issues in modern and contemporary Arab societies. 
The structure of the course, which is roughly chronological, supports the ability to see how human interaction with the environment has changed over time and how it differs across space. The class is divided into the following units:  

1) Place, Space, Migration, and Belonging: and Introduction  
2) Colonial and Postcolonial Migration 
3) Irregular Migration in Literature and Film 
4) Place, Space, and Belonging in New Diasporas  

 Each unit of the course introduces different frameworks and historical contexts of migration along with literary texts and film. Discussing these together allows us to see patterns alongside the specificity of individual experience as well as humans’ creative capacity to imagine novel relationships and belonging to different lived environments in contexts of migration. This sustained and comparative analysis creates an in-depth and nuanced understanding of the topic.  

Assignments and practices that support this ELO include the Research as Conversation assignment which asks students to analyze and respond to a secondary source that discusses the history of Palestinian writings about migration, exile, and displacement. Our in-class screening and analysis of the documentary Wild Relatives asks us to consider longterm environmental change, shifts in agricultural practices, and climate change on the conflicts that cause large-scale migration (in this case, migration within and from Syria). In this section, students write about and discuss migration in relation to environmental change and consider how to represent the way that humans interact with the environment on a global scale. 

	2: 
	2 Describe how humans perceive and represent the environments with which they interact: There are three course goals that align with this ELO. These are: 1) Students will examine how place, space, and belonging are constructed in literary texts and films from the Arabic-speaking region and its diasporas; 2) Students will become attentive to how the aesthetic and discursive aspects of migration literature and film change across place, time, and other contextual markers; and 4) Students will develop an understanding of how literature and film have engaged with social and political issues in modern and contemporary Arab societies. 

These ELOs are supported by a number of course activities and assignments. Among the smaller weekly assignments and in-class discussions, these include our Drama-Pedagogy workshop on place, space, and belonging, the visual representation assignment linked to our discussion of Season of Migration to the North, the assignment to do a close reading of a scene from the film When I Saw You, and our discussion of shifting our perspective from individual narratives to the representation of shared spaces and landscapes in the novel Hope and Other Dangerous Pursuits. This ELO is also met by larger assignments, especially the papers included in the Scaffolded Research and Writing Assignment. Each writing assignment asks students to use a different tool (textual evidence, engaging with secondary sources, theorizing the ethics of writing about irregular migration, and creative writing) to consider how Arabic literature and films represent lived environments in contexts of migration. Descriptions of how environments are represented is particularly central to the first two assignment, where students are asked to accurately describe representations and then analyze them.  



